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A SUMMARY OF THE EVALUATION
FOR THE BILINGUAL PROGRAM
CLARA BARTON HIGH SCROOL

This program, in its second year of funding, provided tutorial and

supportive services to approximately fifty Spanish-speaking students of
limited English proficiency {LEP] in grades nine threugh twelve. Forty-
seven percent of the program students were born in the continental
United States; others were born in Puerto Rico, the Dominican Republie,
as well as several Central and South American countries. The school is

not zoned, but selects applicants from any part of the city who wish to
prepare for one of nine health profession occupations. Atf but three of

tne program students lived in Brooklyn and were dispersed throughout the
porough. Although project students varied in English language proficieacy,

all tock full programs of academic, vocaticnal, and mandated courses in
the mainstream.

‘The main objective of the program was to enable LEP students to

function successfully at Clara Barton. No formal £.5.L. instrsction

was available because the E.5.L: teacher has been on sabbatical since
1981. In addition to helping stedents progress in both English and
Spanish language achievement and in content-area courses, the program.
sought to instill confidence and to help students organize their studies
and develop learning skills, Vhe grodram &lso of fered students 2 unit
within the school with which to identify in an effort to bolster their
motivation to remain in school despite Yimancial pressures, cultural
adjustments, and possible iimitations in the education they received in
their native countries. The project also sought to maintain attendance

levaels consistent with those of mafnstream students.

The project received Titie VII funding for two fullstime staff

positions: the project director;, responsible for program implementation,
and a paraprofessional who handled clerical tasks and record-keeping.
Both staff members tutored students on an individual batis; program logs
indicate that they held approximately 25 individual tutorial sessions
@ach week. Students were not scheduled for sessfons, Rather; they came
in when they needed help and specified in which area(s) this help was
most needed. The most common request for tutoria’ services was in math,
Supportive services to project students included tax=levy services from
the school's grade advisors and guidance counselors and more informal.
advice and encouragement from program staff, The staff continued their
affort to bring program attendance up to par with schoolwide rates.

Both program staff members continued to attend university courses; no

further staff development activities were reported. Parents of program
students participated in a Parent Bilingual Advisory Council. Parental
participation was limited, however; because the school is not neighbor-
hood-based.



 Before the creation of tutorial and supportive services, the school
administration had been reluctant to admit LEP students due to their
potential difficulty with the schocl's demanding curriculum, The

administration now hopes that the bilingual program will attract more
Hispanic students to Clara Barton. Clara Barton faculty is more

confident abput teaching Spanisii-dominant studeats ard the students
thamselves were more secure since the advent of the program: In addi-
tion, the grade advisor indicated that with the assistance available
to LEP students, she was often willing to place them in more demanding
majors. Startinmg in Septembev, 1983 progras students will te placed
together in some basic classes ta enable program staff to work with
those teachers and to allow the paraprcfessional to 2ssist students

inside the classroom;

 Students were assessed in English language development (Critericn

Referenced English Syntax Test); achievement in academic courses
{teacher-made tests); and attendance (scheol and program recordsy.

Quantitative analysis of student achievement indicates that:

=<Program Students pre-tested in the fall and post-tested in the

spring on CREST, Level II mastered an average of 0.27 objectives
per month, However, high pre-test scores at this level limited

the possible growth in this area.

--The passing rates for program students in spring social studies

and foreign language courses exceeded those for mainstream students.

--The attendance rate of program students did not differ significantly

from the general school attendance rate.

‘The Gilingual program has progressed toward fulfilling its objectives

in the following areas:
~=Promoting gains in English;

-.Prototing success in content-areas similar to that of English-
dominant students;
-<Compensating for pessible limitations in the education received in

the native country by helping students to develop learning skills
and study aids;
--Relieving the impact of culture shock and bolstering students’

motivation to remain in school;

--Maintaining attendance levels and a level of parantal participation

comparable to thosze of the school &t large;



| —-Moving toward the allocation of tax-levy services earmarked for
. Bilingual instruction.
The following recommendations are aimed at increasing the overall

. affectiveness of the program:

--Keeping track of program objectives through quarterly &valuation
meetings of relewant personnel;

--Implementing the testing program as proposed;

--Attempting to improwe the nmumber of students tested with stan-
dardized instruments as well as assuring that student Jata are
reported accurately;

--Overseeing tutorial services to ensure that they are coordinated
with bilingual classes, are made aveilable Lo studeats with

helow-passing averages, and that a record of services is kept for
gach student;

--Identifying significant patterns relaing to academic achievement,

e.gs; special problem areas, math achievement, and the effectiveness
of bilingual clssses;

-=Tracking student behavior by examining drop-out and grzduation

figures and students® plans after leaving schocl;

--Examining school admissions statistics fn terms of the numbers of
Hispaniz students admitted and what fmpact recruitment materials
had on admissions,
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CLARA BARTON HIGH SCHOOL
BILINGUAL PROGRAM
Location: 901 Classon Avenue
Brocklyn, New York 11225

Year of Operation: 1982-1983, Sécond year of funding
Target Language: Spanish
Number of Participants: 50
Principal: Dr. Shephard Hack
Project Director: Mr. Thomas J. Lenihan
I. OVERVIEW

Clara Barton is a specialized high sehosl that prepares students
for health professions. Its demanding Study program includes mandated
academic subjects, a health occupations curriculum, and a practicum.
Clara Barton students are very much in demand upon oraduation and can
be placed in full-time employment if they are not pursuing full-time
college work,

For the last several years Hispanic students accounted for
ibout 20 percent of the school population. The school's rigorous require-
ments and High scademic stsndards preclided the admission of students of
limiced English proficisncy (LEP), The$# who made the language require-
ment but were stil} not fully proficient were not allowed into more de-
manding majors siuch as practical mursiag.

Tha schoo! administration wished to make the Clara Barton
program accessible to all Hispanics but was caught in @ bind: students

with 1imited language ability needed supportive services in order to
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succeed; the school could justify diverting its budget to supportive
services only if it had encugh LEP students; yet it could nor get more
students unless the services were provided. The Title VII Bilingual
Program was designed to help Clara Barton out of that bind and to remove
s barrier to the admission of Hispanics with limited language ability
into the school programs ‘

The main objective of the Title VII project was to enable LEP
students to function successfully at Clara Barton. By offeriag tutorial
services, the project expected to compensate for possible deficiencies
in the native country schooling and to help students toward proficiency
in English. By providing students with a home base within the school
students keep up with the high attendance expected at Clzra Barton, and
holster their motivation to remain in schodl through graduation. It
was also hoped that by attracting Hispanic students fn sufficient numbers,
the project would help the school secure allocation of tax-levy services
especially earmarked to aid Spanish-dominant students to succeed.

The project staff (one director and one paraprofessional)

identified those students falling under the twenty-first percentile on

the Language ﬁééé;iﬁéﬁigﬁafiéfy,(téé) test as program participants.

were expefiencing academic difficulties due to language problems. The
orogram reached an average of 50 students a yaar, many of whom were
sorfi in the United States of Spanish-speaking parents. Other students

came mostly fram Puerto Rico, the Dominican Republic, and Central America.
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tion was late) and went through several changes before settling into its
current modus operandi: The program's main challenge was how to fit its

services into the already packed, hectic, and highly individualized

among program students. After several approaches were tried, the project
learned that students who came less often were those who needed lesc help.

During the second year the project stabilized its operations:
Participants developed a sense of identification with the project office
and felt free to drop in when necessary. There was enough rapport to
place the project office in a position to help with students' special
problems. Daily logs were kept of students seen by each staff member
and of students' daily attendance; a work folder for each student was
begun. A Hispanic club was organized with the project staff and one of
the school counselors as advisorss

A recruitment campaign to attract more Hispanic students has
been started, The project office works closely with the guidance
counselors both in admissions and majors placement. Program partici-
pants are now represented in all majors including the Honors Azademy

The tutorial lunchtime sessions will be contirued in the third
program year with more complete records kept on each student's work. In
addition, project services will be provided in a new way. Two classes
were organized for September, 1983 (in English and mathematics) which

will enroll significant numbérs of program students. The bilingual
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paraprofessional will be working inside the classroom as an aide for
prograin students.

) The Clara Barton Title VII program is on its way to achieving
its objectives. A more detailed discussion of this aspect will be found

in the conclusions section of this report.




11. CONTEXT

Clara Barton High School for Health Professions stands among
thie cultural facilities clustered near Brooktyn's Grand Army Plaza. It
faces the Braoklyn Botanical Gardens and is a few minutes' walk from the
Brooklyn Museum and the Brooklyn Public Library. Prospect Heights High
Schowl, the area's zoned school, is across the street.

This area of Brooklyn divides Park Slope and Prospect Heights
from Crown Heights: Residents of the school's immediate vicinity are
primarily black; a large West Indian population lives along Eastern
Parkway. Hassidic Jews, who live in Crown Heights, are represented
among the school's faculty; but not its student body. Hispanics are

not a strong presence in the area.

SCHOOL SETTING
Built in 1939 in art deco style, Clara Barton High School

a marbie staircase leading to the principal‘s office. The school's
classrooms and corridors are quiet and orderly. The building is excel-
lently kept. Barton's administration maintains a discipline unusudl in
sublic schools: the school begins and ends with official classes and

seats in the cafeteria. Disruptions by students are said to be rare;
generally the prospect of transferring to a zoned school is sufficient

to improve behavior.

-5-
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: Clara Rarton is a special high school that selects applicants

assistant, medical assistant, rekabilitative services, and practical
nursing, The schos! i3 organized as a “mini-college.” Students in grades

a major for which requirements have been established. To meet those
reqiirements, students take heavy programs. A typical high schoo!
program has eight scheduled periods including lunch. The Clara . “ton
students are scheduled for ten periods a day. The school's curriculum
**** ding working

with dentists in a reqular clinic, or in a local training hospital.

Clara Rarton retains a high percentage of its admissions {36
look forward to entering the labor force in their field upon graduation --
unless they decide to complete their college training first. Minety
percant of the graduates qo on to college either full time of on a part-
time basis.

Clara Rarton High School was fermerly an ali=girl school.
Although now coeducational; it continues to enroll a 9N percent female
student body. The population is mostly minority, mostly free-lunch
eligible, The enthic/racial breakdown of the schonl population during

the two years of the project was as follows:

P
m\



TABLE !

Ethnic/Racial Breakdown of Student Population of

Clara Barton High School®

S Year } Year 2.
Ethiii’city/Race : ... _1981.82 1982.83

Black, nan-Hispanic 2,003 1,951
Hispanic 375 350
Asian ‘ 31 37

White, non-Hispanic 15 7

American Indian 3
TOTAL 2,527 2,445

3sources Pupil Ethnic Composition Reports, October 1981 and 1982,
Office of Student Information Services, Board of Education

of the City of New York.
Clara Barton is a predaminantly black school; some of the
students are from the nearby West Indian community. Hispanic students
constituted 19 percent of the school's enrollment in the first year
of the project and 18 percent in the second. According to the assistant
arincipal for guidance, Hispanic studenmts could account for a larger

proportion of Barton students if not for two factars: first, that
Hispanic youngsters, particularly girls, tend to go to local schools
rather than non=zoned schools out of the neighborhood; and that the
school’s rigorous requirements and high academic standards have precluded

the admission of LEP Hispanic students.
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111: STIPENT CAARAGCTERISTICS

The program is designed to serve fifty students. In the first
year the proqram got underway with &5 students; increased to A7 in mid=
year, and ended with 50 in May. In the second yrar the program began
with 20 stiidents of whom 45 remained the entire year, Except for three
students, all second-year program participants 1ive in Rrooklyn and are
disparsad throughout the borough; There is a group of 14 students;
however, that are concentrated along the Rushwick Avenue corridor from
Williamsburg to Fast New York.

More than half the students in the program in the first year
ware speakers of Spanish born in the continental linited States; that
figure maved below &0 percent in the second year., O0ther students come
from Puerta Rico, the Nominican Repiublic, and Central and South American
countries (see Table ?). Tables 3 and 4 present breakdowns of program

hegan the proqram as tenth graders and are now in grade 11 (see Table §),

8=



TABLE 2

Number and Percent of Program Students by Country of Birth

tountry of Birth _ Year 1

]  Year 2
— Number Percent Number Percent
’ 57 21
12 10
10 5

United States 2
Puerto Ricoe

Dominican Republic

Ecuador

Panama

Guatemala

E1 Salvador

Colombia

Philippines

=N
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TOTAL 49 100 45 100.0

- The percent of students born in the United States decreased

fran 57 to 47 parcent in the program's second year.

- Puerto Rican-born students increased from 12 to 22 parcent.



TABLE 3
Number and Percent of Progras Students by Sex and Grade

s vt ';EEZ

GRADE | MALE I FEMALE 1 TOTAL

- Percent . — Percent — Percent
Number of Grade Number of Grade Number { of All Students

Tear; ?;éf__?eaf [~ Vear || Vear | Vear 'Year Year || Year | Year Ye@f [Vear
3 2 1 2 1 2 1 4 1 21 1 ]2

§ o | o o o 8 & |6 | il 8 | S| 163 1

10 1 0l 23 0 | 24 9 17 100 || 31 §| 63.3| 20

i 0| 5| 6| 19 5 |22 |10 BL|| 5 | 27| 10.2] 60

2 |11 0] 21 0o {| 4 4 80 wo il 5 | 4 10,2 9

——

[OTAL 8 51 16 | 1 4] §0 84 g9 I{ 29 | a5 {100 | 100

. o —— . “ - ‘“;

: Eighty=four percent of the program students fn the first year and
89 parcent in the second year were female This distribation

reflects the school's past curricular of ferings: courses in pre-
paration for homemaking careers,

+ Most students began participating in the prograa at grade 10 and
ara now in grade 11,
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TABLE 4

Number of Program Students by Age and Grade

Age | Grade 9 Grade 10 | Grade 11 | Grade 12 | Total

Year| Vear| Vear| Vear | Vear| Vear | Vear| vear | Vear| vear

1 2 -1 2 1 2 k 2 1 2

14 0 0 0 6 4 1
1% 19 5_

16 | ¥ 14 | 15

7 ool o] 3| 3 B 1] 18
18 0 0 e| 0 0| -5

19 0 0 0 0 0 5 0] 1 0 1
__TOTAL 8 5 | 30 9 5| 27 5 4 48 | 45

Note:. Shaded boxes indicate expectéd age range for grade.

:Most program students in year 1 were 15 or 16

grade 10; most programn students in year 2 are
of age in ygrade 11,

+The majority of the students are at the grade
for their age.

years of age in
16 or 17 years



- TABLE 5
Time Spent in the Bilingual Programd
(Rs of June 1983)

Ti=e Spent_in - Number of Students
§ilingual Program Grade 9 Grade 10 Grade 11  Grade 12
1 Academic Year 2 2 0 0
2 Academic Years 1 2 27 4
TOTAL 5 9 27 3
3Rounded to the nearest year.

‘Eighty-seven percent of the students had been in the program

for two years.

Six students completed one year in the program,

21




LANGUAGE PROFICTFHCY

Students take the Lanquage Assessment Rattery (LAR) test in

both the English and Spamish varsions. Most students score signifi=
cantly higher in the Spanish version indicating that they possess

native lanquage skills that are superior to their skills in English,

spacial help in mastering Fnglish languaga skills,

Students with low scores in the Spanish LAR were generally

doing poorly, indicatin
Jimited English lanquage proficiency. The other group of students
failing most consistently were 1i.S.=born students with Fnglish LAR
scores below the twenty-first percentile,

According to the project director, most program students speak
Spanish amonq friends; code switching is typical. Most are more fluent
in Spanish than they are in English, There are some who Speak English
quite well but experience difficulty deaiing with Engiish textbooks.

Fiqure 1 shows the distribution of program studants' scores on

Recause the

the Fnglish version of the language

sample cach year is small and because there are data for only two years;

it is not possible to identify any emerging patteens at this time,

=13



FIGURE 1
Distribution of Program Students' Scores

on English Lanquage Assessment Battery

(I First Year

20 o

SN second vear

}=4

Number
_of
Students 9

|

3

Al

St~ &t- 71-
66 70 &0

& hetarsgenecut group, scoring from the tenth to the eightieth percentile
on the LAB, with 42 percent of the students scoring below the twanty-
first percentile. In the second year (n=45); the students were a more
homoganeous group, the majority scoriug vetweer the twemty-firs: and
fiftieth percentiles on the LAE., Only 20 percent were below the twenty-

first percentiles



[v. FROGRAM DESCRIPTION

The bilingual program at Clara Barton attenpts to prevent

academic problems among LEP students. Faculty members and the adminis-
tration stressed tha demands placed on Clara Bartonm siudents, who must
carry & health and science curriculum i addition to mandated courses.
The current Title VI bilingual program is the school's first effort to
provide supportive services geared ta hzlping Spanish-dominant students
maintain their performance at par with their Exglish-dominant peers. A
non-graded English-as-a-second language class, offered in previous ysars,
hes not been available since 1931 because the £.S.L. teacher has been on
sabbaticai.
GOALS
The program was dasigned to provide tutorial support to LEP
students (those scoring at or below the twenty=first percentile on the
LAB). Desides nelping students with content-afea courses, the program
seeks to instill self confidence, and to develop study and learning
skills. It is expected that program activities will result in the
following student outcomes:
== progress towards proficiency in English;
== significant gains in Spanish language achievement;
-- success in content areas cemparable to that of English-
dominant students; ard
== compensaticn for possible limitations in the education
received ir the native cowatry.
) By of fering students a unit within the schou) with which to identify and

-15-
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attempts:
== to reduce the impact of culture shock;

-- to bolster students' motivation to remain in school
despite the economic strain many experience at home;

and

> to maintain attendance levels EﬁﬁﬁéFéBié to mainstream
students.

By creating a bilingual component at Clara Barton, the project antici-

-- parental participation for the LEP segment comparable
to regular parental participation in the school;
-- upgrading of bilingual professional skills for the

project staff; and

.= eventual allocation of tax-levy services earmarked for

the special needs of Spanish-dominamt students.

included in the Appendices.

AOARNT AT A

Due to late funding notification, the program did not begin
operations until mid-October of the first program year. Two full-time
positions were funded: the project director, responsible for program
implementation; and a paraprofessional who would carry out clerical
tasks and record keeping: Both staff members tutored students on an
individual basis.

The program was originally designed to operate on a pul 1-out
basis, but that system did not fit easily into the aiready hectic schedule

five 40-minute lunch periods. Participating students typically ate

-16+ 25



lunch in 15 or 20 minutes and visited the program office for the remainder
of the period. To maximize ths use of the lunch time, the project was
housed on the first floor, near the cafeteria. That proved too noisy,
however, and the project office was moved to a large, quiet room on the

third filoor. In spite of the distance this location works much better.

A tutoring session will last 15 or 20 minutes;

According to program logs, both the project director and the
each a week. A weekly log sheet taken at random from the director's
file showed that 22 tutorial sessions were provided that week to 17
different students; five came in twice, Another log showed the parapro-
fessional provided 2?6 sessions to 10 different students; five came in
twice and one came in three times that week, The project maintains a
work folder for each student: A student working on writing skills will
have several compositions in the folder, while others working on different
skills have a variety of texthook exercises.

Students are not scheduled for sessions; they come as they need
help and identify the areas where help is wanted, Nuring the first year
students requested help most often in the areas of hiology and world
studies; the second year it was in math.

In some cases students were helped in tutorial sessions to
develop their own study aids, for example, flashcards of difficult
binlogy terminology. When students asked for help in math, they were

sometimes referred to a volunteer tutor who visited the school on a
-17-

26



weekly basis to work with honor track students but who helped bilinqual
program participants as well, When students came for assistance hut had
no specific problems, staff members offered help with English skills,
Roth English and Spanish were used in the tutorial sessions; generally,
Spanish was used for informal conversation and Fngiish was preferred

when dealing with academic suhject matter.

THF. PROJECT OFFICF AS HOME RASE

The project office plays a critical role for many program

students by providing a "home base." In a school where programs are
highly individualized and, therefore scattered, the office is a place
where students come together and feel that they “belong." As such,
the project's function qoes well beyond tutoring to provide the kind
of emotional support that may have a favorable effect on a student's
personal and academic life.

An evaluator followed a typical student's relationship with the
projact office. Ana (not her real name) hecame a project participant in
the middle 57 the ninth grade., She was doing so poorly that she did not
scheduled for the math and reading clinfc at the schuol. This elicited
were quite a few confrontations in the beginning of the year in which
Ana demanded that she be dropped from the clinfc and the counselor refused.
Poor academic history and poor attitude made Ana, in the counselor's

opinion; a candidate for failure.

=18=
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Tha project office developed rapport with Ana and gradually
the situation changed. Ana's work folder shows that activities emphasized
English language skills. She wrote short compositions on such topics
class was visited to see what difficulties she might be encountering.
at a low level of energy. The program director later explained that
the history teacher is one of several teachers in a special training
program for improving teaching skills; The project office, heing aware
of the problem, has stepped in to help Ana with the subject matter.

tn spite of being behind at the beginning of the year, of
harboring hostility for a while, and of extra problems such as weak
history teaching, Ana is catching ups In the counselor's words, “the
change has been remarkable.” Examination of her school record card
revealed that her grades still need a ot of improvement, hut she ac-
cumulated enough credits to make it into the eleventh grade and to he
acceptad into her second choice of major, health assistant. Racause
the bilingual office is there to support Ana, the counselor fesls that
she will succeed in her major. Without the program, Ana would not have
heen allowed her choice. This kind of service to individual students is
expected to reflect ultimately on qeneral schon) performance.

this year, whn was a victim of incest, hecame preqnant, and returned to

her native country, was supported through an emotional ordeal hy several

-10.



resources in the school. But, according to the counselor, "nothing

would have been done had it not been for the bilingual office.” The
school assured the student that she would be accepted back into the
school should she wish to return.

. +20-
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V. MDN=INSTRUCTINMAL ACTIVITIFS

ARECTAT BABTIATEAT YA

The project organized a Parent Rilinqual Advisory founcil,
consisting of saven parents. Two meetings were held, one before the
proqram beqan and one after. It has been difficult to enlist parent
participation since the school is not neighhorhond-based and many
students live some distance from Clara Rarton. The project takes
advantage of the regular Npen SchiJ) nights to have parant meetings. So

STAFF NFVELOPMENT

The hilinqual staff consists of two individuals: the project
director, who holds certification in Spanish and bilingual guidance and
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has

sionAl; wha holds an A.A; degree; has five years' experience in bilin=

SIPPORTIVE SERVICES

In addition to tax-lavy services from the school's grade ad-
visors and quidance counseélors, proqram Students recefve advice and
encauragement from program staff; The fact that both have a substantial
quidance backqround has proven to be a great asset to the program. rlara
Rarton maintains a hiqh lavel of attendance: it ié.iﬁféuéﬁ supportive

services that staff pragram is emphasizing the improvement of attendance.
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Broqram students' attendance seems to be improving from the first to
the second program year. Muring the week of the evaluatinn visit, proqram

: attendance figures were comparable to those of the school as seen below.

TARLE &

Attendance Figures for School ard Progran Students
(Week of May 23rd)

— Percent of Percent of

- Program Students School Students
Nata Present Present _
May 23 an.n 85.5

May 24 A9, R AR,.Q

May 25 AR, RR,Q

May 76 82.7 RA.7

May 27 an,n R3.9
AVFRAGF. R3.7 fS5.a

PNTEMTIAL IMPAGT OF THE PRAGRAM

In the absence of supportive services, Clara Rarton's adminis-
tration had been reluctant to admit LFP students who might have difficulty
with the school's curriculum, The faculty 1§ now more confident about
teaching Spanish-dominant students and the students f&e) more secure at
Clara Rarton. Resides the supportive services, the advent of the program

also brought the formatfon of a Hispanic club that meets once a week.
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The percentage of Hispanic students enrolled at the school in
the last few years was as follows:
1978 19 percent
1979 19 percent

1980  ° 20 percent

1981 19 percent
The administration hoped that the existence of the bilingual program
would attract more Hispanic students to the school. Although the number
of Hispanic students decreased to 18 percent of the school populaticn
in 1982, the school has been working on increasing the figure for 1983.
The bilingual office worked with the school administration on a slide
presentation and brochure to be used for recruitment with a special

appeal to Hispanics.

Impact on Programming

At the end of tenth grade, students submit first, second, and
third choices for a health profession major. A grade advisor then
assigns students to majors on the basis of both interest and ability.
The majors vary in academic difficulty and range from medical office

programs The Honor Academy demands the highest academic ability.

The grade advisor stated that prior to the bilingual program,
she was reluctant to assign a student who was not a native speaker of
English to practical nursing, bio-medical science, or one of the other

nore challenging majors which require courses in body structure and

«23-



furction, chemistry, and other relatively sophisticated science classes

in addition to regular academic subjects. The availability of the
bilingual program has widened the choices for Spanish-dominant students.
The records of program stud 5 already accepted into majors were reviewed
and revealed the following distribution:

Honor Academy .....cceeceveses I

Medical SCience .ccceccececeees b

Practical NUrSing c.ccesececcee 2

Hﬁﬂﬁ,SéWiCES 'EXEFEXEX KR N NN N g

Rehabilitation Services s.se:0 2

Medical Secretary ....iecceses 1

Medical Business Career ::.ccc 5

Dental Lab Assistant ....cccec 3

Medical Office Assistant ..... 9

Eé@ Pi‘ﬁgraﬁ XXX EXXXENRE RN N N X ] 1

Héé‘th “ssistéﬁt eoesespoocireoe 5
Those students who have begun their majors are all passing. For some it
has meant taking extra courses at night and during the summer, but so
73r all are meeting the challenge.

A new aspect of programming brought about by the bilingual
project will ve put into effect in September, 1983. Program students
#i11 be placed together in some basic classes to make {t easier for the
program office to work with the teachers assigned to those classes and
to permit the paraproféssional to work with students inside the ciass-
roon. One sessitn of English 6 kas 21 program students assigned to
it and 3 Fundamental Math 2 sassion has 11. The project wil® be able,
working closely with classroom teachers; to coordinate tutorial $&ssions
to complement regular work. These special sessions may be the precursors
of bilingual classes at Clara Barton,

-28s




¥I. STUDENT ACHIEVEMENT AND ATTENDANCE

The following section presents the assessment instruments and
procedures used in evaiuating the attaimment of progras objectives.
Analyses were performed only for achievement in English language skills
and student attendance, since data for Spanish language achievement were

not provided: Information on content-area performance was furnished

by the project director.

The assessment instrument utilized for measuring achievement

in this area was the Criterion Referenced English Syntax Test (CREST).

The CREST was developed by the New York City Public Schools to measure

(111). The maximum score on Levels I and Il 1s 25, while the maximum
Mean Gt fferences between pre-test and post-test are calculated
to represent the gain score, and an index which represents the number of
objectives mastered per month is computed. However, since the levels are
not equated vertically; it is impossible to measure gains for students
who change levels. Extensive fnformation on CREST objectives and psycho-

matric properties appears in the Technical Manual, New York City English

25«



nglish Syntax Test.

as a Second Language Cri

The program objective was formulated so that the criterion

) was an average mastery of ore CREST GbJeCtlve per month of instruction

fity). In accordance with this criterion, data for 24 students, for
whom pre- and post-test information was available, were analyzed. Table
7 presents the analysis of these datas A1l students were pré- and post-
tested on CREST, Level II and mastered 0.27 objectives per month, well
that the students tested, demonstrated a high iaitial mastery rate of

an average of 21.21 objectives mastered. Thus there was little room to

demonstrate achievement (see Recommendations).

Results of the Criter

(Program Students, Pre- and Post-Tested on Same Test Level)

Whole Year
o Average Number of Average  Objectives
Test  Number of Objectives Mastered Objectives Months of Mastered
Level Students Pre Post Mastered Treatment Per Month
1 24 21.21 22.88 1,67 6.33 0.27
qpost-test minus pre-test.
. iBgard of Education of the City of New York; Divisfon of High Schools,
1978,
) -26-




Pata to assess the proqram objective in theis areas (progran
stidents will pass translated Regents examinations in these areas at
the same rate as mainstream students) were not provided, [nstead, the
project director furnished information on the percent of program students
passing content-area courses in the spring semester. Passing rates
wara campared to those for the students in the school as a whole and
are presented in Table R. As can he seen; program students were slightly
behind the schoo! average in Fnglish and science; they were comparahle
in social studies: thay were well ahead in foreign language; and they
laqaed siqgnificantly in mathematics.

TARLE R

Achievement in fontent-Arsa Subjects

fontent Area Program Yotal School
FAglish A7 71
Mathemat.ics a3 AN
Science 6N 9
Social Studies 76 78
Foreign lAnquaqe an 3

-77-
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STUDEHT ATTENDANCE

The average total attendance rate of program students (n=45)
is presented and compared with the school-wide attendance rate (n=2,382).
The z-test was csed to éxamine the difference in attendance rates be-
tween program students and general school population. A z-value that
is sufficiently large to attain statistical significance indicates that
the two attendance rates are significantly different. As indicated

schoo! attendance rate (86,01 percent) do not differ significantly.

TABLE 9

o Number of
Grade Students
9 5
10 9 82,33 18.83
il 27 88,30 8.52
12 4 8.00 316
TOTAL as 86.73 10.98

Average School-Wide Attendance Percentage: 86.01

Percentage - o L
Difference = .72 2 ,1392 p v S
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VII. CONCLUSIONS AND RECOMMENDATIONS

towards fulfilling its objectives in the following areas:

Project students, most of whom were in their second year of

program participation (see Table 5), manifested high pre-test scores on

CREST, Level Il -- an average of 21.2l objectives mastered. Although
this high initial mastery rate left little room to demonstrate achievement
on the selected assessment instrument and thus prevented the students
from reaching the program criterion, it was considerably higher than the
average of 13;1 objectives masterecd by a similar program group on the
pre-test the previous year. (In fact, fall '82 CREST pre-test mastery
was similar to the average post-test scores -- 23.4 objectives mastered
== in spring ‘82. See Recommendations for testing students' achievement
in English as a sacond language.)
that program students this year were slightly behind the school average
in English and science; were on a pa~ in social studies; were far ahead
in foreign language; and way behind in math, The special class organized
in math for next year will begin to address the main gap in program
students' scholarship;

Program students are represented in 411 majors of fered by the

school fneluding the top programs: more Spanish-dominant students are

being allowed the major of their choice, In additfon; all program
«?9a

38



students who started their majors (eleventh and twelfth grades) are
passing.

Finally, program students demcnstrated attendance rates which
ranged from 82 percent in grade 10 to 88 percent in grade 11.
Supportive Services

Students who lack independent study skills were helped

such as flashcards. In addition, the project office serves as a home
base on which students rely when they feel they need heip to cope. The
school counselor finds that the project removes barriers to reaching
the students.

The program also bolstered students' motivation to remain in
school. In the sacond year, the program had a steady group of students.
Attendance racords for the week the school was visited showed program
students only slightly behind the school average. The program's drop-
out rate was eight percent; the total school's was 14 percent (among

the lowest in the city).

parental participation for the school as & whole is not con-
siderable. Parents do show up on spacial occasions such as Talent
Showcase and Open School evenings. The project takes advantage of those



Staff Nevelopment

The proiject director, already certified and experienced in

bilingual guidance; continues taking guidance courses. The parapro-

towards 4 bachelor's degree in education.

Future Plans

In order to receive tax-levy services earmarked for hilingual
instruction, the schoo! needs to have enough students who are eligihle
for thess services. A recruitment campaign was started with the active
participation of the hilingual project director. The recruitment materials,
with a special appeal to Hispanies, are ready.

The first version of bilingual classes is schedulaed to begin
in September, 1983, Sizable numbers of program students were grouped
together in the same saction of English 6 and Fundamental Math 2 classes.

The overall objective of the Clara Rarton administration in

schiiol climate that woiild make the health professions program available
to Hispanic students, a segment of the population previously excluded
from the schools The school still has a distance to go, but its accom-

nlishments shows that it is moving towards the achievement of its goal,

[t is recommended that the program consider the following areas

in its third year of operation:

=31~
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1) In order to better document program progress, the project

staff and students:

2) In order to better document student achievement, the project
is urged to make every effort to implement the testing program as pro-
attempt should also be made to improve the number of program students
who are tested on standardized instruments.

3) The program objective for student achievement in English as

that the program revise its objective to more realistically assess
student performance in this area; In addition; students who demonstrate

80 percent pre-test mastery of CREST, Level II should be post-tested on

the next higher level.

tutorial services are coordinated with this coursework; that such servicas
are made available to students with below-passing averages in these

classes, and that a detailed record of services is maintained for each

student.



&) In order to strengthen tutorial sessions, program staff
academiic achievement, such as problems in particular content areas,
length of time in the program, and the effectiveness of varied bilingual

approaches.

f) In order to strengthen the supportive services component
of the program, staff might consider tracking student behavior by examin-
inq drop=out and qraduation patterns and students' post-high school plans
to determine the areas in which services could be most effective.

7) In view of the school's attempt to recruit more Hispanic
students to the health professions; staff might attemnt to determine the
efficacy of program=deveioped recruitment materials by imterviewing
newly-arrived students as well as their parents at activities such as

=33-
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123a. 30 (e) Zvaluation Plan

(1) The evaluation plan will cussider the pro_ect's jmscructional

gné training odjectives, ou tlined zeiow:
STUSEINT , , _ - o ,
- e e o - — Ptk B — - . L L ~e = — - ™ -— 31 e - - i
R Cc-eczilive i- Znclish Lanouace Comoonent: All stucdents wili raXKe
Trogress towal rd oro‘1c1en6§ in English: As a re sult of garticizating

in the program stucents will master an average of five course outline

z. fns:;ééen§57¢g7i2;$7$7§§r1te—10n Referenced Enclish Syntax Test) ~
and trne language Aassessment Zattery. ] S
. Bata Aanalvsis Frocedure: Calculiate the mean number o ociectives
ek oA SAmr mATER e. Time schedules/Stazf re pons.olllt-es-see <:
mastered per month. c. Time schedules/StaZl ee T
P iine chart below

obiective 2-Native Lancuage Objective: Students participating inm

— .

the sros*am will show s:§ﬁifieanﬁ géins in Spanisn langutace

achievement:

a. Instrument: Prueba de Lectura, appropriate level

5. Sata anlvsis Procedures: Correlated t-test for significance
of the difference between pre-test and pcst-test ~aw sceres:. c.(See time-
Chigctive 3- Content area Cbiectives: As a result o2 particirating

eta+istiral rate as the percentage of mainstreamed students.
ure Test for ché difference between two

(Time schedule- See time line below)

in the program,; students' attendance will not differ significantly

srom mainstreamed students:

2. Iastrument: Attencdance records

=. Dzta Anlvsis Procedure:Test of the difference between

[ 1]
X
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snszace 0F fhe project will be dezermined 5y the New York City

1. sarental option Ztheir English percentile rank was higher than

their Spanish percentile rank, or 3: the program could not accomnodate

311 of the students who were in need. In order to ascertain the
comcarability of the two groups, Gemographic infermation for

soth groups will be collected on the variadles on the following

ace. These studants will be icsntical to program sarticipgants.

‘0

Not=e on Sampling Procedures:
Sampling procedures have beer identiZied 2s an acceptable

tethod for obtaining; student +est data by the Title VII Rules

recuiations, if applicable. Since sampling procedures are ,

o
L
"

o]

-0t suitable for the New York City situation we have opted not to

-
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s in workshops and will take courses in bilingual

scucazion in order to be better crazared to ?éfiiéi;é € in 2 program

67 bilingual education.
3. Irnstrement: Minutes of meetings, Purchase Orcers for courses.
%. Cata Armalysis: Cormpare pre and post survey of needs (attached

iaster) and compare for growth; analize recorés above. Staff will )
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show increase in sai-irzage and ability due to trai
Pifi;ﬁféféssibnais garticipating in the prograx= will be allowed

to participate in the ca reer-ladder program sponsored by the
Scarg of tcucation. This program is 2 compréhensive collece

srocrem leading to a degree in education. Teachers invoived in

the éf&éfiﬁ will be éﬁccﬁraged to enroill in deg

[P

concuct programs of bilingual egucation. Trairing will also help
sta<f to meet State and New York City 3card of Zcéucation reguirements

. - __3

fo- iicensuce &s teachercs. ‘Ali of the a-ove activities will; hovwever;

epend on the Needs Assessment to be conducted at the peginning

0.

cf the program. Funds are budgeted for tuition cavments for the

training as outlined above.
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